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ABSTRACT

This paper presents highlights from the 1998 National
Assessment of Educational Progress (NAEP) writing assessment, which was given
to a national sample representative of all students at grades 4, 8, and 12
and to state samples representative of all students at grade 8 in the 40
participating states and jurisdictions. It begins with questions and answers
about NAEP and then briefly describes 6 objectives and the purposes for the 3
types of writing assessed. It then presents 9 sample writing tasks and
responses (3 at each grade level and at each achievement level--basic,
proficient, and advanced). The paper then presents national results
(including that 23% of fourth graders, 27% of eighth graders, and 22% of
twelfth graders were at or above the proficient level) and data on writing
performance by gender, race/ethnicity, and type of school. It next presents
data on school and home factors related to writing achievement, and data
regarding writing performance within states. It concludes with a six-item
list of other publications and related materials. (RS)
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NATIONAL CENTER FOR EDUCATION STATISTICS

NAEP 1998

Report Card Highlights

Amcrican students’ The NAEP is administered by students at grades 4, 8, and 12
achievement in writing at the National Center for Education and to state samples

the end of the twentieth century Statistics (NCES) with oversight representative of all students at

is an important indicator of by the National Assessment grade 8 in the states and other
whether young adults in the Governing Board (NAGB). In jurisdictions participating in the
twenty-first century will have the 1998, NAEP administered a state-by-state assessment. The
writing skills necessary to express writing assessment to a national results of the assessment provide a
themselves clearly. The National sample representative of all snapshot of American students’
Assessment of Educational ‘ achievement in writing.

Progress (NAEP), America’s only
ongoing survey of what
students know and
can do in various
academic subjects, is
one resource that
can help inform the
public about
students’ academic
preparedness in
writing.

This publication presents
highlights from the 1998 NAEP
writing assessment, describing its
content, major findings at the
national and state levels, and
students’ experiences at home and
in school that appear to be
associated with achievement
in writing.

EHEAR
2 NAEP in a Nutsheli
2 The NAEP 1998 Writing
Assessment
4 Grade 4 Writing Samples
& Grade 8 Writing Samples
8 Grade 12 Wriing Samples
10 Natonal Results

12 School & Home factors
Related to Wnung

14 State Results

16 Other Publicanons and
Refated Matenals
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NAEP IN A NUTSHELL

Q: Whatis NAEP?
A: The National Assessment of Educatlional

Q
A

o

Progress (NAEP) is the nanon's only ongoing
assessment of what students know and can
do in various subject areas. A project of the
National Center for Educaton Statistics within
the U.S. Department of Education, NAEP has
assessed many academic subjects since ils
inception in 1969, including mathematics,
science. reading, writing, wond geography,
U.S. history, civics, social Stuaiss. and the ans.

The National Assessment Governing
Board {(NAGB), an independent agency that
oversees NAEP, determines which subjects will
be assessed and how they will be assessed.
With the assistance of egucators, parents,
publicleaders, and concemed attizens, NAGB
develops the “framework.” <r guidelines, that
determing how a subject area will be assessed.
In addition, NAGB sets achievement levels, or
student performance standards. for the three
grades assessed—4, 8, and 12.

How is student performance reported?
The results of student pertormance on the
NAEP assessments are reported for various
groups of students (for example, fourth-grade
female students, tweifth-grade students
attending private schools). The differences in
pertormance between groups of students in
1998 that are discussed in this repont are
statistically significant.

Student performance is described in two weys:
1) scale scores; and 2) achievement levels,
Scale Scores

Student pertormance is reported as an average
score based on the NAEP wnting scale that
ranges trom 010 300. The average scale score
reflects the overall writing performance of a
particular group of students.

Achievement Levels

Student writing performance is also reported
in terms of three achievement levels: Basic,
Proficient, and Advanced. Resuits based on
achievement levels are expressed in terms of
the percentage of students who attained sach
level. The three achievement levels are defined
as follows:

Basic: This level denotes partial mastery of
prerequisite knowledge and skills that arg
fundamental for proficient work at each grade.

Proficient. This levei represents solid
academic performance for each grade
assessed. Students reacning this level have
demonstrated competency over challenging
subject matter, including subject-matter
knowledge, application of such knowledge to
real-world situations. and analyticat skills
appropnate o the subject matter.

Advanced: This level signifies superior
performance.

How shouid NAEP achievement leveis be
interpreted?

: The achievement levels are performence

standards adopted by NAGB as part of its

. statutory responsibilities. The levels are

collective judgments of what students should
know and be able to do for each grade {ested.
They are based on recommendations by
broadly representative canels ot classroom
teachers. education specialists, and members
of the general public.

As provided by law. the Commissioner
of Education Statistics. upon review of a
congressionally mandated evaluation of NAEP,
has determined that the achievement levels
are to be considered cevelopmental and
should be interpreted andg used with caution.
However, both the Commissioner and NAGB
believe these pertormance standards are
useful for understanding student achievement.
They have been widely used by natlonal and
state officials, including the National Education
Goals Panel, as a cammon yardstick of
academic performance.

NOTE: For raasons of contiaentaity, the Stugunts shawn n
the pnetograpns 101 this raso:t are not NAEP wriing
2ssessMant paicpoants,

The NAEP 1998
Writing Assessment

achicvement of students at grades

4, 8,and 12. A variety of tasks were
used to engage students’ interest an.d
facilitate their best “first-draft” writing.
The Writing Framework and
Specifications for the 1998 National
Assessment of Educational Progress )
provided the guidelines for developing

I n 1998, NAEP assessed the writing

the writing assessment. This framework,

developed by the National Assessment
Governing Board, represents thf:
expertise and experience of a wide array
of specialists and concerned citizens,
such as writing teachers, rescarchers,
business leaders, scholars, and
policymakers. The framework is based
on six objectives that should guide
students’ development as writers.

OBJECTIVE 1:
Students should write for a variety
of purposes: narrative, informative,
and persuasive.

OBJECTIVE 2:

Students should write on a variety
of tasks and for many different
audiences.

OBJECTIVE 3:

Students should write from a variety
of stimulus materials, and within
various time constraints.

OBJECTIVE 4:

Students should generate, draft,
revise, and cdit ideas and forms of
expression in their writing.
OBJECTIVE 5:

Students should display effective
choices in the organization of their
writing. They should include detail
to illustrate and elaborate their
ideas, and use appropriate
conventions of written English.

OBJECTIVE 6:

Students should value writing
as a communicative activity.

CO
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Purposes for Writing

The NAEP 1998 writing

assessment measurced students’
performance on three types of writing:
narrative, informative, and persuasive.
These three broad types, or “purposes
for writing,” are commonly used in
writing instruction, and thus were
deemed most appropriate for NAEP’s
assessment of student achievement.

Narrative Writing

Narrative writing involves the
production of stories or personal essays.
It encourages writers to use their
creativity and powers of observation to
develop stories that can capture a
reader’s imagination,

The narrative tasks in the NAEP
1998 writing assessment asked students
to write many kinds of stories (most
fiction, some nonfiction). Some of the
tasks asked students to write in response
to photographs, cartoons, poems, or
stories, which were provided with
the assessment,

Scoring the 1998
Writing Assessment

Students’ responses were evaluated
using sconng guides containing
descriptions for six levels of writing
performance, ranging from
“Unsaasfactory” to “Excellent.”
Responses were evaluated
according to three key elements of
writing: development,
organizaton, and grammar. ,
Scoring guides were developed for
cach grade level and purposc for
wriang (¢.g., grade 4 narrative
guide, grade 12 persuasive guide).

During scoring, raters were
encouraged to accept the many
unique ways in which students
respond to a task — and to always
reward good writing,.

Informative Writing

Informative writing communicates
information to the reader, whether it is
to share knowledge or to convey
messages, instructions, and ideas.

It may involve reporting on events or
experiences, or analyzing concepts

and relationships.

The informative tasks in the 1998
writing assessment allowed students to
write on specified subjects in a variety
of formats, such as reports, reviews,
and letters. Many of the tasks asked
students to write in response to
information provided with the
assessment, such as newspaper articles,
charts, photographs, and
reported dialogues.

Persuasive Writing

Persuasive writing seeks to influence
the reader to take some action or bring
about change. It may contain factual
information, such as reasons, examples,
or comparisons; however, its main
purpose is not to inform, but

to persuade.

The persuasive tasks in the 1998
writing assessment asked students to
write letters to friends, newspaper
editors, or prospective employers, to
refute arguments, or to take sides in a
debate. Many of the tasks asked
students to respond to letters, cartoons,
or arguments, which were provided
with the assessment.

Sample Writing Tasks and Responses

The following pages present sample
25-minute writing tasks and student
responses from the NAEP 1998
writing assessment. The responses
shown are examples of performance
within each achievement level range:
Basic, Proficient, and Advanced.

These nine responses (three each at
grades 4, 8, and 12, respectively) were
chosen by those who set achievement
levels for the assessment. This group
included teachers, other education
specialists, and members of the
general public.
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Sample Tasks and Responses

. i Fourth-Grade Task: Favorite Object
We all have favorite objects that we care about and would not
want to give up.

Think of one object that is important or valuable to you. For
" example, it could be a book. a piece of clothing, a game, or any
object you care about.

Write about your favorite object. Be sure to describe the object
and explain why it is valuable or important to you.

B S SN

roficient:
Fourth-Grade Task: Castle

One moming a child looks out the window and discovers that a
huge castle has appeared ovemight. The child rushes outside to
the castle and hears strange sounds coming from it. Someone is
living in the castiet

The castle door creaks open. The child goes in.

Write a story about who the child meets and what happens inside
the castle.

. },:.". Fourth-Grade Task: Invisible Friend
Open the envelope labeled K and take out the letter.

Pretend this letter is from

an imaginary friend that you
have had since kindergarten.
Read the letter. Think about
what you could say that
would help your friend
decide to become
visible.

On the lined pages in
your test booklet, write a
letter to your imaginary
friend. Convince your friend
to become visible. In your
letter, use details and
examples.

The student’s response shown for Favorise
Object, an informative task, is an examplc of
the Basic achievement level for fourth grade.

- The response is somewhat organized and
provides some denails about the student’s
pet-“Max” the “black rockwaller.” The
student describes, for example, the
difference between Max’s behavior with

. people he knows and those he doesn’t, as
well as. Max’s response when someonc he
knows comes home. Although meaning is
generally clear in this response, it otten lacks
punctuation and has some grammatical
lapses that force the reader to fill in gaps to
fully understand it.

e

This student’s response to Castle, a
narrative task, is an example of the
- - Proficientlevel of achievement in writing at
- - grade 4. The responsc is clear and
" organized, with some illustraave details,
< * suchras the colors of the castle, that support
- the plot. The response also shows good plot
.. development by building suspense as the
- - boy.enters the casde, goes upstairs, and
“finds the room with the “ugly monster™
and “pretty princess.” Most of the response

"+ " is punctuated and capiwalized correctly, with

.. few-grammatical crrors. Because students
. hiad limited time to respond to tasks in the
+-assessment, this story was not penalized for
""its abrupt ending.

This response to the persuasive task Invisible
* .- Friend is an example of the Advanced level
.. of fourth-grade writing achicvement. It
* contains numerous developed reasons why
- the imaginary friend should become visible.
“ It also has strong audience awareness,
. conveying clearly persuasive suggestions to
. the invisible friend: “If you are nice enough,
_which I know you are, you could also make
. some nicc, new, friends.” The responsc is
* well structured with a strong ending, varied
sentence structures, and effcctive
vocabulary. -

T BESTCOPY

AVAILABLE :
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Eighth-Grade Task: Space Visitor
Imagine this situation!

A noise outside awakens you one night. You look out the window
and see a spaceship. The door of the spaceship opens, and out

walks a space creature. What does the creature look like? What

does the creature do? What do you do?

3 Write a story about what happens next.
o
£
4 . .
Eighth-Grade Task: Designing a TV Show
. A public television network is seeking ideas for a new series of
: shows that would be educational for teenagers. The series will
include ten one-hour episodes and will be shown once a week.
Some of the titles under consideration are:
“Great Cities of the World™
B “Women in History”
: “Nature Walks”
o “American Legends”
% Choase one of these titles. Write a letter to the network president
§ describing your ideas for a new educational seres. In your letter,

describe what one episode might be like. Use specilic examples ot
what information you would include in the episode so the network
R president will be able to imagine what the series would be like.

l:Advanced::

Eighth-Grade Task: Lengthening the School Year

Many people think that students are not leaming enough in school.
They want to shorten most school vacations and make students
spend more of the year in school. Other people think that lengthen-
ing the school year and shortening vacations is a bad idea be-

cause students use their vacations to leam important things
outside of school.

What is your opinion?

Write a letter to your school board either in favor of or against
lengthening the school year. Give specific reasons to support your
opinion that will convince the school board to agree

with you.

i

Tﬁis student’s response to the narrative task
“’Space: Visitor is an example of the Basic level
- of writing achievement at grade 8. It tells

' * ./ an organized story, with good plot
"’ development and some precise details, such

“of the alien. The picce does not present
- pardcularly varied sentence structures and

" “lacks some sentence boundaries, but the

. writer’s meaning is clear across the response,

The Proficient level of cighth-grade wridng
achievement is represented by this response
" to Designing a TV Show, an informative task.
.Though not particularly long, the response is
“well organized and clear. It has a swong
_beginning and ending, and contains rclevant
. dérails that convey informadon about the
. writer’s idea for a television show. Sentence
- structure in the response is varied, with some
) good examples of complex sentences and
- few language errors.

- Thie:sample shown for Léngthening the
School Year; a persuasive task, is an example
"of the. Advanced achievement level for

"cighth grade. The writer presents a letter
‘that consistently develops dewiled reasons
;into a cohesive argument. The response is

: ’vcry well organized, with strong audicnce

awareness that builds convincing persuasion

for the student’s position that the school
year should not be lengthened. The
sentence structure is varied and
sophisticated, with effective word choice.

The writer also uses strategies such as irony

to refute the argument for lengthening thc
school ycar.

PEST COPY AVAILABLE

SOURCE: Nahonol Contar For Edueohon Stcmhcs, Nahonol Assassment of Educohonol Progress (NAEP) 1998 thng Assassmant.
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Twelfth- Grode Task: Wrmng Mentar

Your school has a program in which a twelfth grader acts as a
mentor for a tenth grader at the beginning of each school year. The
mentor’s job is to help the tenth grader have a successtul
experience at your school. The tenth grader you are working with
is worried about being able to write well enough tor high school
classes.

Wirite a letter to your tenth grader explaining what kind of writing is
expected in high school classes and what the student can do to be
a successful writer in high school.

As you plan your response, think about your own writing
experiences. How would you describe “good” writing? What advice

about writing has been helpful to you? What writing techniques do
you use?

Twelfth-Grade Task: Special Ob;ecf
Read the following excerpt from a poem by Wait Whitman.

There was a child who went forth every day,
And the first object he fook'd upon,
that object he became,
And that object became part of him for
the day or a certain part of the day,
Or for many years or stretching cycles of years.

Whitman's poem suggests that certain objects become important
to us and remain important to us even it we no longer have them.

Write a story in which you tell about an object that remains
important to the main character over a period of years. The main
character could be you or someone you know.

In your story, describe the main character's first encounter with the
object, why the object is so important to the character, and how,
over the years, it remains a parnt of the character’s lite.

Twelfth-Grade Task: One Vate

Your school is sponsoring a voter registration drive for 18-year-old
high school students, You and three of your friends are talking
about the project. Your triends say the following.

Friend 1:  *¥m working on the young voters' registration drive.
Are you going to come to it and register? You're all 18,
S0 you can do it. We're trying to help increase the
number of young people who vote and it shouldn’t be
too hard — i read that the percentage of 18- to 20-
year-olds who vote increased in recent years. We
want that percentage to keep going up.”-

Friend2:  *I'll be there. People should vote as soon as they tum
18. It's one of the responsibilities of living in a democ-
racy.”

Friend 3:  *1don't know it people should even bother to register.

One vote in an election isn’t going to change any-
thing.*

Do you agree with friend 2 or 37 Write a response to your friends
in which you explain whether you will or will not register to vote. Be
sure to explain why and support your position with examples from
your reading or experience. Try to convince the friend with whom
you disagree that your position is the right one.

The response shown for Writing Mentor,
an informative task, is an examplc of the
Basic level of twelfth-grade writing
achievement. Although the response is
relatvely brief, it is clear and tocused,
providing a well-organized sequence of
information with some details. The student
does not use sophisticated sentence
structures in the response, but does ofter
some sentence variety. The response
contains few language errors.

'This‘samplc, an ciar}lplc of Proﬁcimr
_performance at grade 12, was written in

response to Special Object, a narrative topic.
It contains detailed characterizations that
cffectively recreate the ime when the main
character and her husband meet and fall in
love, then moves somewhar abruptly to her

-fond memories many years later of her now-

deceased husband..In spite of this gap, the

response is well organized and shows good
command of stylistic clcmcnxs and control
of language. :

wamy oy e

- The sample response to the persuasive task
-, One Voteis an example of the Advanced
- achievement level for twelfth-grade writing,
_- Iris'a mature, well-reasoned argument for
. voting, which consistently supports points

with well-developed derails and persuasive
examples. The writer’s command of
language is demonstrated by sophisdcared,

- effective word choices throughout the

- response, as well as organization and

-, sentence variety that cons;stcntl) moves the

argumcnt forward.




EMC

Aruntext provided by enic IS




NAEP Writing Assessment
Results for the Nation

Percentages of Students Within Each
Achievement Level Range

CT W N Advanend-

E] Grade 4
E] Grade 8
E] Grade 12

As shown on the left, 23 percent of
fourth graders, 27 percent of eighth
graders, and 22 percent of twelfth
graders were at or above Proficient—
the level identified by the National
Assessment Governing Board as the ﬁ 61
standard all students should reach.
While the table on the left shows
the cumulative percentages of stu- . % 58
dents “at or above” each achieve- =
i

Percentage of Students at or Above the
Writing Achievement Levels

A o
/ above - At or chove

Basic Proficent
Y Groder Q16+

ment level, the figure on the right
shows the percentage of students

® who fell below the Basic achievement e < N

. . . 40 20 20 40 60 80 ‘X0
N level af‘d those within the Ba’“" Nrteange ot o below Snit Porcantoge o or above rofueat

-° Proficient, and Advanced levels. The

; figure makes it clear that over half of NOTE: Porcentages may not add 1o 100. of to the exact

&g [he smdents at each grade were percoriages al or above achievemaent iovels. dus 10 rounang,

within the Basic level of
L writing performance.
é e

Writing Performance by Gender

Percentage of Students at or Above the

BEST COPY AVAILABLE

v

The NAEP writing scorcs at each At cach gr.\dc‘, a higher Proficient Achlevement Level by Gender
grade (4, 8, and 12) range from percentage of female sn.xdcnts 50 -
0-300, with a national average of were at or above Proficient «© Grade 4
150. These scores can be used to than male students. Across the
compare various subgroups of threc grades, between 29 and
stdents. 36 percent of female smadents ®
Atall three grades females had were at or above Proficiens. In.  '°
higher average scores than males. - comparison, between 14 and - °
Average Writing Scores 17 percent of male students 50
by Gender . were at or above this level.

onol Center for Education Statistics, National
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Writing Performance by Race/Ethmcnty

(At grade 4, Asian/Pacific Islander

scored higher than Black students
at grade 4. At grades 8 and 12,
Asian /Pacific Islander students
and White students had higher
scores than Black, Hispanic, and
American Indian students.

Average Writing Scores
by Race/Ethnicity

White

Block

Hispanic
Asian/Podfic Islandes
Americon Indian

White

Block

Hispanic
Asian /P odfic [slander
American indian

White

Block

Hispanic

Asian/ Podfic |slandes
Amsricon Indian

~\

Across the three grades, the

students, 8 percent among
Black students, 10 to 11.
percent among Hispanic
students, 24 to 36 percent
among Asian/Pacific Islander
students, and 9 to 11 percent
among American Indmn
students. v

Percentage of Students at or Above

students had higher scores than percentages of students who the Proficient Achlevement szel
White students, who, in trn, had reached or exceeded the. by Race/Ethnicity S
hjgdh:\rns;co.rcs thIand?lack, ;ﬁSP‘min Proficient achicvement level was 0 Grade 4

an crican Indian students. 26 to 34 t Whit 40

American Indian students also o 5% pereent among ¢

g

Writing Performance by Type of School

ences between the performance of
students in public and nonpublic
schools may be due to factors such
as admission standards and the
likelihood of greater parental
involvement at nonpublic schools.
Average Writing Scores by

Type of School

public schoot students.
Across the three grades,
berween 35 and 44 percent
of nonpublic school students
were at or above the
Proficient level of
performance. In comparison,
between 20 and 24 percent
of public school students
reached or exceeded

this level.

) Ateach i i en )t At
grade, a higher Percentage of Students at or Abave
e e | POCCTGBC ofnonpublic e PrfcntAchevement vt
higher sﬁ)rcs tll,xan students school students reached or by Type of School
attending public schools. Differ- exceeded this level than did %0 Grode 4
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School and Home Factors
Related to Writing Achievement

What classroom activitics are related to students’ writing performance? Are there aspects of students” home environments that scem to
encourage and support writing achievement? NAEP collects information that may help researchers, educators, and parents answer these
questions. For example, it may help educators discover that their activitics to support writing arc shared by their colleagues across the nation.
It can suggest approaches to help students become better writers, and it can provide a resource for parents secking to support their children’s
success in writing. .

The data shown in the following figures are for students attending both public and nonpublic schools. While it is possible to study the
relationship between students® writing performance and various home and school practices, it cannot be established that these practices cause
a higher level of achicvement in writing. The relationship that exists between writing achicvement and another factor may, in fact, be caused

by a complex interaction of numerous factors.

H Y ' When you write, how often dbés your teacher ‘
Talklng About ertlng talk to you about what you are writing? o

w..mmmﬁ;mlu)éﬁ&@

" Percentoge of students - st Profidest

TMQ§”§?QQ?

Students who participated in the NAED
1998 writing assessment were asked how
often they tatked with their teachers about
their writing while they were working on
a writing assignment.

At all three grades, most students said .
that they spoke with their teachers about
what they were writing while engaged in a
writing activity. Those students who said
that their teachers “always” or .
“sometimes” spoke with them about their
writing did better than the students who
said that their teachers “never” did so.
Furthermore, at grades 8 and 12, students.
who said that their teachers “always”™. :
talked with them about their writing while.
they were working on it had higher scores -
than those who reported that their.

‘%; teachers “somerimes” did so.

Bl

_and b

R : 0 10 0 0 @ % 0 0 . % 10

X NOTE: Parcantoges iy nat odd 1o 100 duo to socding. %
§ ¥ i,g:} LY ELLY b 2 Wy AT el AEL T ATT LS e F DTN TS g ?A‘f‘m AAR

i " ...t .- 7 -.. Number of occumrences of planning in test bookiet
P|annm3 to \}‘{nte —_— N based on 2 writing topics per student ,
Rescarch on the writing process suggests : oo Aver Pom:ngl !Zs { %
that students who have the opportunity to e Porc °9' of student mg' "",:ﬁ St

think about what they want to say and how

best to cxpress it in writing are more

engaged with the writing task, and . .

therefore are more likely to cxpresstheir - .

idcas clearly. Each student participating in

the NAED 1998 writing assessment was

given a brochure that discussed how to plan .

for and revisc writing. Students were also

given space in their test booklets for

planning their writing. )
Forty-scven percent of fourth graders,

66 percent of cighth graders, and 67

percent of twelfth graders planncd for their

response to at least one of the two tasks in

the test booklet. At all three grades,

students who planned their responses to

both tasks had higher average scores than

those who did not plan for cither task or for

only onc topic.

Planning for |.y»‘
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i tale Numbers of kinds of reading materials m fhe home
Readmg Materials (books, newspaper, magazine, encydopedia)
in the Home - E L Pmagl
S I . Averege- oy
Young people who have a varicty of ’ p,,;,,,,,g. of students score ™ rﬁ&s.;:

rcading materials in the home can learn to
appreciate different kinds of reading
‘:::é O v\‘{{(;‘! cxpericnces and writing styles.
Furthermore, exposure to many different
_,Y kinds of writing may support students’
development as versatile writers, In the
ey h@ 1998 writing assessment, students were
asked about the number and types of
H rcading matcrials they had at home.
475 b2 ¢ Atallthree grades, berween 38 and
o 53 percent of students said they had
“four™ different kinds of reading materials
{J L}\ (books. magazine, newspaper, and an
L %‘ 2414 encyclopedia) at home. At all three

IR 4 Y
U I RO )

. grades, the students who said they had
“tour” kinds of rcading materials at home

ey ¢y hadhigher scores than those who said
;lg {‘m»w .@é they had “three” or “two or fewer.”
nnd e

Ne _gder———.

Discussing Studies

Y1\ at Home:

W % Bow N0 % W
NOTE: Percantoges aoy rot add b $00 dus 1o roundey.

4How often do you discuss things you have
studied in.schooli with someone at home?

P

] e - Average of o¢ ahove
Students need opportunites to discuss Percentoge of studests .
their schoolwork. with caring family |
members at home. Rescarch has
-documented the higher achievement of =
children whose families take an active role-
. in their learning. Recognizing this,
L @ . education reforms such as Goals 2000 have
sought to strengthen the relationship
. " between parents and schools.
... Inthe 1998 writing assessment,
M " students were asked how often they -
discuss their studies with someone
at home. ) '

m: " Arall three grades, most students sai

they discuss their studies with someone a

. home “at lcast once a week.” These. 75

it students had higher scores than those who -
§ ! Z said they discussed their studies at home. .-

less frequently.
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Writing Performance Within States

While the average scale scores of Eighth-grade public school students
students across the nation provide in 35 states and 4 other jurisdictions Nation
parents and educators with a broad participated in the NAEP state-level
view of how well American students are assessment. The average scale score States
performing in writing, it is also for the nation, shown in the first
informative to examine the writing row of this table, represents the _A|°b°"‘° 144
performance of students in individual performance of public school Arizona 143
states. In 1998, in addition to the students only. Ark
national assessment, NAEP examined In 1998, the national average c "o ns?s' 137
the writing performance of writing score was 148, and scores for alitorma 141
representative samples of eighth-grade students participating in the state-level Colorado 151
students in states and other assessment ranged from 124 to 165. G .
jurisdictions that volunteered to Differences in writing performance onnecticut 165
parnapate in a state- lcvel assessment. among states and jurisdictions are most Delaware 144
: 3 likely related to a combination of Florida 142
factors, including the effectiveness of an Georaia 146
individual state’s or jurisdiction’s 9 .
programs, economic constraints, and Hawaii 135
student demographic characteristics. Kentucky 146
lovisiana 136
Maine 155
Maryland 147
Massachuseits 155
Minnasota’ 148
Mississippi 134
Missouri 142
Montana! 150
Nevada 140
New Mexico 141
_ i New York! 146
LT . North Carolina 150
Comparisons With the Oklahoma 152
National Average - Oregon 149
: .Op the map, cagh participating state < bl Rhode Island 148
_ or jurisdiction falls into one of three - ) o South Carolina 140
’ groups: the average scorc for the state is b Tennessee 148
OM above the national average of 148, at or X Texas 154
coe? around the national average, or. below Fy U
; tah 143
_the nauonal avcragc.
. Virginia 153
Washington 148
West Virginia 144
Wisconsin! 153
Wyoming . 146
Other Jurisdictions
District of Columbia 126
CE DDESS 160
_ Par'mr;lndmtlzbcn b DoDDS 156
the nahonal averoge . '
[ fertormed ot or craend Virgin Islands 124
nol average
P"“’"’"d below i 1 Indicotes junsdichon did not meet one o' more of the
gsh”":":ﬁ'm;. gutdnlmu' tor u:':.ool pofnn'p::o:\ o !
.q aw n 19
f A s
% @ DDDS
@) Virgin hiands o
DDESS Department of Defense D Dependent El yond 5 dory Schools; DcDDS: Dapartment of Defense Depond Schools (O )
NOTE National resuits ore based on the nahonal ossessment somple. not on oggreg state plas Ditferencos batwoon states ond junisdictons
may be pamally expicined by other tactors not included in the table or hguro.
o SOURCE. Notionol Center tor Educanon Statishes, N I A ot Ed d Progress (NAEP), 1998 Wrihng Assessmont. WA
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Achievement Level Results
for the States

In 1998, across the participating states
and other jurisdictions, between 47 and P CHUEVEMENT LEVEL RESULTS

Percentage of Grade 8 Students Within Each Achievement Level Range
for Public Schools Onty: 1998

e 9 sEchA Levet
66 percent of students were within the
. Ba.tl;c level of performance, between 8 (Bolow B soue |
and 40 percent were within the
Proficient level, and between 0 and 6 NATH :
pcr{int were within the Advanced level. sm:: aldal 9 23 1 :::sn
Fgrthcrmorc, across the Aloboma e = o Acbons
participating states and other Azona .
jurisdictions, between 61 and 91 Ak """iih" 20 Arizana
percent of students were at or above oot matal 43 1370 Arkomos
the Basic level of performance, and forn! ERET 5 9 1 Colfarmo!
between 9 and 44 percent were at or Celeroda AT 2 IR 26 T Colorada
above the Proficient level. Commectcut a7 40 1 | Connocheut
Delaware BT 58 2T h Delowore
Florida o | || Florida
Georgia 60 22 N Georgio
Howai <5 T8 Howai B
Kentucky | E27.5 43 2611 Kentucky
lovisiona BT R0 64 1o Louisiona
Maine |2k 54 30 §2 Moine
Maryland! B 60 22 h Marylond' »
Massachusetts 3 7% 12 M N w
Minnasoto SANAE 58 24 ]} Minnesato
Mississippi M 63 0o Mississippt ‘Q.
Missauri R 62 17]o Missoun
Mantona! 61 24 Montana' .
Nevoda SR 1 T6 Jo Nevada =
New Mexica CEvARE 61 17 h Now Mexica
New York! B & 20_]0 Now York! %
North Corolina m 57 26 11 North Corchno ’
Oklahama B & 24 Oklohamo »
Oregan WAL 74 Lo | Oragon £
Rhade fsfond T 58 24 Rhods lsland
South Carolina m 64 15]o South Coralina
Tennesses 16 60 23 h Tennasses
Texos m; 57 30 __h Taxos
Utoh 2221 56 21 P Utch
Virginio {27 S Y 27 I Virginio
Washington FRaves 58 23 I Waoshingtan
Wast Virginia m 64 ig jo Wast Virginia
Wiscansin! 25! I ) prams | Wiscansin! 4
Wyoming m 58 22 I Wyaming %
OTHER JURISDICTIONS .
District of Calumbia PRy AL | 32 1 District of Columbio .
DDESS ET 49 32 3 DDESS i
0DoDDS BB 38 KT || 0oDDS
Virgin lslands 33 T Virgin lslands
I W S T S | 11 3 ) .
00 9% 80 70 60 0 40 0 2 10 0 10 20 30 0 % £
Perccaiags ol bel asic Pt oo doohdit B
| 1 Indicates jurisdiction did not meet ane or more of the guidelines for school ipati %{%
DDESS: Department af Defense Domestic Dependsnt Ek y and Secondary Schools s
DoDDS: Def of Defanse Depondents Schools (Overseas). ;
NOTE: Numbers may not odd ks 100 due ko rounding. In addition, ing the p ges batween two or mare categories may not 2
result in the exoct lotive p go due fo 3’,Ndicm!mulhmbaudonﬁnndlmlmph,wonoggngobdm %g
assassment samples. Differences between stotes and jurisdictions may be partially exploined by other factors nat included in this toble, N
SOURCE: Nationol Canter for Education Statistics, National Assessment of Educational Progress (NAEP), 1998 Wiiting Assessment.
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Other Publications and Related Materials

For additional information and a full report on the NAEP For information on ordcring these and other NAEP
1998 writing assessment, rcad the NAEP 1998 Writing publications, write:

Report Card for the Nation and the States. Additional
reports are available from the 1998 and past NAED writing
assessments. Please consult the information on the right for
ordering these and other resources about the assessment,

U.S. Department of Education ED Pubs,
P.O. Box 1398

Jessup, MD 20794-1398

or call toll-frec 1-877-4 ED PUBS

Writing Framework and Specifications for the 1998

National Assessment of Educational Progress, National VISIT NAEP ON THE WORLD WIDE WEB!

Asscssment Governing Board (http://www.nagb .org)
NAEP 1998 Writing State Report Card (request specific
state)

NAEP 1996 Trends in Academic Progress ® Onlinc Publications and Online Ordering

. A . B Information for Teachers and School
NAEP 1996 Trends in Writing: Fluency and Writing Administrators
Conventions

Information by Subject Area
Windows Into the Classroom: NAEP’s 1992 Writing Sample Questions

Portfolio Study Information on NAEP Participation
http://nces.ed.gov/nationsreportcard

The Nation’s Report Card Online offers a
wealth of information including:

United States Department of Education

. s . .. Postage and Fees Paid
National Center for Education Statistics U.S. Department of
Washington, D.C. 20208-5653 : Education

Permit No. G-17
Official Business Only
Penalty for Private Use, $300 STANDARD MAIL (4)

BEST COPY AVAILABLE

o 1 8
ERIC

Aruitoxt provided by Eic:



U.S. Department of Education E n I c
Office of Educational Research and Improvement (OERI)
National Library of Education (NLE) :
Educational Resources Information Center (ERIC)

NOTICE

REPRODUCTION BASIS

D This document is covered by a signed “Reproduction Release
(Blanket) form (on file within the ERIC system), encompassing all
or classes of documents from its source organization and, therefore,

does not require a “Specific Document” Release form.

reproduce, or is otherwise in the public domain and, therefore, may
be reproduced by ERIC without a signed Reproduction Release form
(either “Specific Document” or “Blanket”).

m This document is Federally-funded, or carries its own permission to

EFF-089 (9/97)




